
Background and Overview of EEIP 

Many new teachers leave after their first couple of years of teaching , especially at high

-needs schools. Those who persist through their early years may be left in charge of 

their own development. Replacing teachers is expensive, but more importantly,        

students may be placed at an academic disadvantage during a novice teacher’s learning 

years. Schools need a culture of high-quality, school-based supports and leadership 

opportunities for teachers to help induct, develop, and continuously grow as profes-

sionals throughout their careers. 

The Educator Excellence Innovation Program (EEIP) is a Texas Education Agency (TEA) 

grant program that funds innovation in teacher support. Austin Independent School 

District (AISD) was initially awarded a total of $2 million over a 2-year period of 

performance from 2014 through 2016. In 2016, AISD’s renewal application was 

accepted for an additional 2 years of funding through the 2017–2018 school year.  

In the 2016–2017 school year, 237 classroom teachers at six Title I elementary schools 

participated in EEIP (i.e., Houston, Langford, Linder, Palm, Perez, and Widen). The 

AISD EEIP implementation included novice teacher mentoring, peer observation, the 

Professional Pathways for Teachers (PPfT) appraisal system, student learning objective 

(SLO) facilitators, and professional learning communities (PLCs) and PLC leads. 

Major program adjustments for the 2016–2017 school year, based on the year 2 

evaluation (i.e., 2015–2016 school year), included: 
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Employee Coordinated Survey 

Every year the Employee Coordinated Survey (ECS) is administered in the spring. The 

ECS has items for many of the programs in the district, including the EEIP and PPfT 

programs. The items included focus on employees' perceptions of and the efficacy of 

the programs. A sampling scheme is used so not all the EEIP teachers were included. 

What is the perception of EEIP by teachers in the program? 

The turnover of novice teachers in their first few years of teaching is the main issue 

EEIP program has been striving to address. Teachers who leave the profession after  

only 1 or 2 years cite the lack of support in those first years as one of the main  reasons 

for leaving. Therefore, teachers’ perspectives on EEIP are of great interest. One part of 

EEIP was to prepare teachers for scored observations (Figure 1).  

 

 

Professional Learning Communities  

One of the goals of PLCs was to provide teachers with opportunities for professional 

development. Of the EEIP teachers responding to the Employee Coordinated Survey 

(ECS), 70% agreed PLCs helped them feel in control over their professional growth;  

this increased from year 2 (63%). According to the ECS, 80% of the EEIP teachers sur-

veyed considered their PLC time to be a professional development opportunity, an in-

crease of 4 percentage points from year 2. Teachers also reported positive impacts of 

participation in PLCs. On average, about three-fourths (81%) of EEIP teachers surveyed 
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EEIP teachers reported spending the majority of their time outside PLC time discussing instructional strategies (Figure 

4). Both inside and outside PLC time there appears to be room for more time spent on observing colleagues and provid-

ing feedback and on watching and discussing videos of teaching. 

 

Student Learning Objectives 

The intent in year 3 was to encourage teachers to incorporate SLOs into the work of their PARTs. Although 80% of the 

teachers surveyed in the 2016— 2017 ECS responded that writing an SLO was not at all challenging or a little challeng-

ing, this proportion decreased 5 percentage points from the prior year. Teachers reported during a focus group inter-

view that they did not have enough time during the PLCs to cover all important activities. Of the EEIP teachers who 
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