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Grade Reading 
Score

Listening 
Score

Writing 
Score 

Speaking

N n=153 n=154 n=153 n=154

Grade 1 14% 9% 15% 7%

Grade 2 27% 13% 28% 27%

Grade 3 10% 21% 11% 22%

Grade 4 22% 21% 25% 24%

Grade 5 16% 18% 18% 21%

Grade 6 Reading 
8%

Listening 
18%

Writing 
7%

Speaking 
22%

Grade 7 Reading 
1%

Listening 
4%

Writing 
9%

Speaking 
6%

for 2019–2020, except for writing in 7th and 8th grade, reading in 10th grade, speaking in 7th and 10th grade and listening 

en-US



Category Model SEL Schools Non-model SEL Schools

Principal/specialist meeting 4.6 4.1

Explicit instruction 5 3.8

Peace areas/peace path 4.8 3.9

SEL integration 5 3.6

SEL facilitator/specialist meeting 4.6 3.6

Collaborative visits 4.2 2.6

SEL professional development/
training 

4 3.4

Community Engagement 3.9 3.8

Steering committee 3.6 3.2



Figure 6

Percentage of Students Who Scored Advanced/Advanced High on TELPAS Writing Ratings, by Grade Level and 
Student Subgroup9
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Conclusion
Fifteen percent fewer students took TELPAS this year compared to last year, likely due to the challenges 

associated with the COVID-19 pandemic. Results from TELPAS showed secondary DL students scored higher 

in English proficiency than did their non-DL counterparts on the vast majority of subscales and grade levels. 

When DL students were outperformed, it was often by denial students. This is not entirely surprising, as denial 

students may have parents who denied their entry into a bilingual education program because they believed 

their child was English proficient. Additionally, there were instances were secondary DL students only enrolled 

in 1 DL course (of the 2 recommended) outperformed secondary DL students in 2 courses. It is difficult to 

make assumptions about these findings as it is likely that the students only in 1 DL course were in 2 DL cours-

es the years prior. Hence, they may not be lacking more than a semester or two of a full DL courseload. On the 

other hand, some of the students only enrolled in 1 DL course may come from schools that repeatedly fail to 

offer the full DL courseload over multiple grade levels.

Interestingly, English proficiency scores on all subscales except writing (which continues to climb) seemed to 

spike in 8th grade and subside in 9th and 10th grades. It is possible that the rigor of high school dampens stu-

dents’ ability to focus on their English proficiency. Also likely is that higher grade levels may contain more 

newcomer emergent bilingual students who have not yet had enough time in U.S. schools to reach English 


