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The change in math scores was greater for 8""-grade APIE students than for the comparison group (Figure 4). In 2016,

the comparison group had higher scale scores than did APIE students. However, in 2017, APIE students had higher
scale scores than did the matched e matched w

APIE 8th-grade math students had a greater diference between 2016 and 2017 STAAR scale scores than did the matched
comparison group.

Source. Wtrict STAAR math test Fles, 2016 and 2017

The change from 2016 scores to 2017 scores was also highlighted in students’ growth (Figure 5). More APIE students
than students in the comparison group moved into the accelerated growth category in 2017. Students in the
approaches-grade-level category met the minimum passing standard scale score. Although these results showed
some growth from 2016 to 2017, the differences between students in each category were not statistically significant.

For more information on the details of the progress measure used by the Texas Education Agency (TEA), see
Appendix A.

More APIE 8th-grade math students than did the matched comparison group met expected or accelerated growth expec-
tations.



Because a high proportion (47%) of APIE students were categorized as English language learners (ELLS),
evaluators disaggregated results for APIE students who were ELLs and a matched comparison group. Overall,



What did APIE's 8"-grade math students report about their academic self-confdence, school
engagement, and experiences with the program?

Three hundred and sixty-one 8-



What did volunteers say about the 8™-grade Math Classroom Coaching
program?

Ninety-six volunteers from APIE’s 8"-grade Math Classroom Coaching program
participated in the end-of-year survey, a response rate of 42% (Figures 10 through 13).

Source. APIE Volunteer Survey, 2016-2017
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Figure 12
APIE volunteers believed their time was used efectively, felt their contribution was meaningful, and were likely to recommend APIE.

Source. APIE Volunteer Survey, 2016-2017

Figure 13
APIE volunteers believed students enjoyed participating in the program.

Overall, volunteers reported they enjoyed their experience with students and felt the program was well designed. They
reported the materials had gotten better and students were gaining more confidence in math. They spoke highly about
the APIE coordinator and enjoyed the addition of the career share activities. Regarding things they would change, they



Results for College Readiness

APIE’s College Readiness Program focused on preparing seniors to meet college
readiness standards on the Texas Success Initiative (TSI) exam. For the Class of 2017,
seniors also may have taken the SAT and/or ACT as they neared graduation to meet
college admissions requirements. The APIE College Readiness Program targeted high
school seniors who were eligible to graduate but may have been struggling to meet the
more stringent college readiness standards on college admissions assessments. In some
cases, they may not have taken any type of college admissions exam prior to program
participation.

Who participated in APIE’'s College Readiness Program?

Overall, 514 seniors from 10 high schools participated in APIE’s College Readiness
Program: Akins, Anderson Austin, Crockett, Eastside, LBJ, Lanier, McCallum, Reagan,
and Travis High Schools (Figure 14).

APIE college readiness participants differed demographically from seniors district wide.
They were more likely to be Hispanic and categorized as economically disadvantaged
than were seniors across all high schools.

Figure 14
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To be considered college ready, a
student must have met college
readiness criteria on the TAKS,
SAT, ACT, and/or TSI test. The
criteria for each are as follows:







Most APIE seniors ratings of their College Readiness Program advocates.
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Most APIE seniors reported always or often spending their time focused on their
academic needs and college preparation topics when working with their advocates.




Figure 21
Although ratings were slightly lower in 2017 than in 2016, most APIE seniors perceived positive academic outcomes as a
result of the program.

As a result of this program, and in the subject area in which | was tutored, my...
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I 89% attitude about school improved. _

Source. APIE College Readiness student survey, 2016-2017

Figure 22
Most APIE seniors perceived positive college preparation outcomes as a result of the program.

As a result of the program, | gained a better understanding of...

steps | need to complete to continue my

m 2017 m 2016

Source. APIE College Readiness student survey, 2016-2017



Did APIE College Readiness Program participants complete other steps in
preparation for postsecondary enrollment?

Analysis of Apply Texas and Free Application for Federal Student Aid (FAFSA) applications
revealed signifcantly greater percentages of APIE College Readiness Program participants
than of the matched comparison group and seniors district wide completed these applica-
tions (Figures 23 and 24). Although APIE staff focused on preparing program participants
to meet college readiness standards on college admissions exams, conversations also in-
cluded discussion about other college preparation steps, such as completing applications
to college and for fnancial aid. These conversations supported the district’s Strategic Plan
and Direct to College Initiative (DTC), which assisted students in completing the Apply
Texas application for postsecondary enrollment in Texas. Ninety-

40%



Figure 24
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APPENDICES



Appendix A

APIE Evaluation Methodology

Data Collection

To assess the processes and impact of APIE programs, DRE staff conducted qualitative and quantitative analyses using



were validated for use with 3 through 6" graders.

High School Surveys. Students who participated in the APIE College Readiness Program took an exit survey after
completing the program. Students responded to questions about program implementation, program activities, and
overall results, and they commented on what they liked best and what they would like to change about the
program.

Volunteer Surveys. This survey asked volunteers for their views on registration and placement, training and
classroom materials, overall experience, and perceived student outcomes. As part of the survey, volunteers were
asked two open



directly or indirectly infuence STAAR scores. These variables included students’ previous year scores, race/ethnicity,
economic status, ELL status, attendance, gender, and APIE program participation. In some instances, the small number
of students within a group prevented the use of linear regression, and the difference in mean scores for both APIE
participants and a comparison group were analyzed using t tests to see whether a signifcant difference existed
between them.

Selection of Comparison Groups

To determine whether academic outcomes were related to program participation, a matched student comparison group
was selected using propensity score matching. This statistical technique considers variables that may infuence
program participation (e.g., prior test scores, attendance, gender, economic disadvantage status) when matching APIE
program participants to students with very similar observable characteristics. This technique is useful when there are
numerous characteristics on which to match students, and a suffcient number of possible comparison students from
which to choose. The procedure also is used to achieve a high level of rigor when it is impossible to conduct a random
experiment.

Multiple variables were used in the selection of the matched comparison groups. The variables included gender,
ethnicity, economic status, special education status, school attendance, and prior-year test scores before program
implementation. Different assessments were used for matched comparison group selection and were program
dependent.

Comparison groups were primarily selected from students attending APIE schools who were not receiving APIE
services. In some cases, students from non-APIE schools were included in the comparison group because a larger group
of students with similar characteristics was needed to ensure an appropriate match. An additional propensity score
matching analysis was conducted to evaluate whether APIE had an impact on ELLSs. It is suggested that the comparison
sample be three to four times that of the treatment group. Because ELL a s@ d . of the Al



Appendix B

Middle School Student Survey Instrument



APIE Middle School Math Student Survey

Please choose the answer that fits the way you feel.
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Appendix D
College Readiness Exam Results

A total of 514 seniors completed the College Readiness Program in 2016—2017. APIE program
participants may have received tutoring in ELA, math, or both subjects.
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Source. District SAT, ACT, and TSI testing records provided by College Board and ACT
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