Cultural Proficiency and Inclusiveness
Update, 2011-2012 to 2013-2014

In an effort to improve the work environment for district staff and the
educational experience for students, the Austin Independent School
District (AISD) was charged with ¢joal of implementing a program The teaching
designed to improve cultural profic@ and inclusiveness district wetg/€y was developed bifeaching
through the use of workshopspk studies, and other training Toleranceand CO”S'StS_Of four
programs. According to the Cultural Proficiency and Inclusivenes/pggies: shared beliefs (the

o . . degree to which the school
& |) initiative’svebsite cultural proficiency occurs when adults _ _

. . community shares common beliefs

understand that their personal cultures and backgrounds impact : .

) ) ] ) ] i and commitments related to diverse
others, including stu_dents in AISD. Incluswene_ss |s.def|r_1ed as slg%@gs, needs), professional
respect, understanding, and acceirand valuing diversity as angypertise (the degree to which
asset with the AISD commuhityzall 2011, the Department of professional development
Research and Evaluation (DRE) administerd@#iohing Diverse  opportunities address the needs of
Students Survdg gather baseline data on campus and central offilieerse students), actions of school
staff members’ attitudes toward the goals of the CP & | initiative inaders (the degree to which school
their workplace. This survey is administered biannually to determ@®glers foster a campus community
AISD staff members’ perceptions have changed over time. In Falf'at addresses the needs of diverse
2013, 1,943 central office and campus staff members completedSHEeNts). ar;]d SdChOOI po"c'ﬁs E”d
Teaching Diverse Students Survey (see sidebar for a descriptior%r%(fesses. (t. e degree fo whic

. school policies promote the needs
the survey). Staff rated most itefagorably (above 3.0, see green

N ) ) ' of diverse students). In 2013, some
line in 'Flgure 1), with the exceptminthose related to professional items were reworded and new
expertise.

items were added to the survey.
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In 2011, as part of the districttgigoing effort to improve cultunatoficiency and inclusiveness, AISD
partnered with the Austin chapter of #eti-Defamation League (ADW)th the aim of making AISD a
No Place for Hatelistrict by 2014. Using training ands@urces geared toward embracing cultural
diversity and reducing prejudice, the No Place for Hatative helps schools create an environment in
which all students and staff feel supported, valaed respected, and believe they can succeed. To
earn the No Place for Hate designation, studerdsstaiff must sign the Resolution of Respect and
complete three different No Place for Hate actitin the span of orecademic year. In the 2011
2012 school year, the first year AISD participated slo Place for Hate initiative, students and staff
members (including staff from AISD’s central offigegd the ResolutionRéspect. By the end of the
year, 40 campuses and AISD'’s central office eathedNo Place for Hate designation (see Appendix
A for a list of the schools that earned 2012 No Place for Hate designation).

The Teaching Diverse Students survey is used torm/AtBD staff members’ attitudes toward concepts
considered integral to both the cultural proficienay iaclusiveness initiative and the No Place for Hate
initiative. In 2013, average scaleoses remained high, with elementary school staff reporting more
favorable attitudes (i.e., >3.0, as designated by tireen line in Figure 2) than did their peers at the
middle and high school levels. The following segtiongle analyses examinimipanges in the level of
agreement over time for each subscald &or the central office survey items.

Teaching Diverse Students Survey Campss&@es, by School Level Over Time

4
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Shared beliefs Professional Actions of School policies
and commitments expertise school leaders and processes
2013 elementary schools (n = 629) B 2011 elementary schools (n = 781)
2013 middle schools (n = 233) 2011 middle schools (n = 306)
2013 high schools (n = 3p6 2011 high schools (n = 382

Source2013-2014 Teaching Diverse Students survey
Note.Response opti
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In general, campus staff memberseleof agreement with items related
to shared beliefs and commitments remained staleletiove (Table 1). Campus staff at the elementary
school level rated these items significantly hijfaer did their peers at the middle and high school
levels E(2, 1,184) = 12.55,p < .01; Figure 2). Level of agreement with items on the Teaching Diverse
Students survey over time suggested that staff erwsnalb schools earning the 2012 No Place for Hate
designation were more likely to agree that teachers of different backgrounds collaborate to enhance
their students’ learning in 2013 than they wier2011 (an increase from 81% to 89%; Appendix B
#3).

All AISD Campus Staff Members’ Agreement VithdiRelated to Shared Beliefs and Commitments, by
School Level and Year

Elementary Middle High
2011 2013 2011 2013 2011 2013

1. Teachers talk openly wibtime another about how to address
issues relating to race, ethnicigfigion, gender identity, sexual 81% 81% 70% 76% 79% 77%
orientation, and ableness in the school.

2. Teachers talk with studeab®ut issues relating to race,
ethnicity, religion, gender identitgexual orientation, and ablene 78% 79% 71% 78% 81% 78%
as they arise in the school.

3. Teachers of different racesthnicities, religions, gender
identities, sexual orientations, and ability levels collaborate to 87% 89% 79% 84% 81% 85%
enhance the learning experiences of all students.

4. Teachers at this school expaEtstudents to achieve at high

0 0 0 [ 0, [
levels and provide them thepgort necessary to do so. s elvh SE it R SR

5. Teachers and administrators openly reject the idea that students
cannot achieve academically because of conditions in their hor@#% 81% 71% 82% 75% 81%
and communities.

6. Teachers and administrators believe that they can significa 9

0, 0, 0, 0, 0, 0,
influence students’ tivation to learn. 8% 97% 84% 88% 90% 92%

7. Teachers help students acquigegkills they need to learn with
and from students of different racial, ethnic, religious, social
classes, gender identities, sexual orientations and ability level
groups.

93% 93% 86% 82% 88% 90%

8. Teachers make an effddt understand their students’

0 0 0 0 0, 0
backgrounds, experiences and interests. S0 wmh Beb Bot B ERR

SourceFall 2011 and 2013 Teaching Diverse Students survey
Note.Response optins ranged fronstrongly agreé4) to strongly disagre@l) . Percentages represent the percentage of
respondents who agreed or strongly



Cultural Proficiency and Inclus#gs Update, 2011-2012 to 2013-2014

In 2013, ratings of professnal expertise remained low with elementary school
staff members’ ratings significantly higher tterse of their peers at the high school levé2(1,167)
=5.05, p < .05; Figure 1). Notablymore than one-third of stadt each level disagreed that
professional development activities helped theam how to investigate and understand how their
students’ diverse backgrounds contribute to leaamddyehavior (Table 2). They also disagreed that
they had learned how their personal reactionsttmlents might affect their relationships and
interactions with them. High school staff were hiketg to agree in 2013 tham 2011 that priorities
for professional development activities addresseltievement gaps and strd performance for the
various student groups. Tiaff at 2012 No Place for Hate designated schools did not report
improvements in their ratings aésk items in 2013. However, staff at schools that did not earn the No
Place for Hate designation in 2012 were more likel2013 than in 2011 tagree that professional
development activities helped staff members exa
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earning the No Place for Hate designation in 2013 professional development activities targeted
toward aspiring No Place for Hate schools mayehaenefitted staff members’ feelings regarding
relationships with diverse students and staff. Tlefuirnprove all staff memberstings of these items,
additional professional development activitiesikhbe geared towards improving staff members’
professional expertise as it relates to workamgl teaching with diverse students and staff.
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Consistent with other subscales, stafhbers’ ratings of items related to
school policies and processes generally remainbtesh 2013 (Table 4). Elementary school staff
members rating these items higher tidrtheir middle and high school pedf¢Z, 1,183) = 14.60,p
<.01; Figure 2). However, staff members from schools earning a No Place for Hate designation in
2012 reported improvements for several item80&3. For example, staff members at No Place for
Hate designated schools expressed greater agreéme2013 than they did the prior year with the
fact that their school honored and used languagesr than English (an mase from 80% to 86%;
Appendix B, #27); that rules governing studerttdgor were understood and discipline actions were
carried out equitably among students (an incréiamsa 78% to 90%; Appenct B, #29); and that
disciplinary actions rarely removed students fromnleg (an increase from 86% to 92%; Appendix B,
#30). Additionally, staff members from schoolseaohing the No Place for Hate designation in 2012
agreed more in 2013 than in 2011 that family engagent strategies were well-developed and that
the program staff reached out to culturally and lisgcally diverse families (an increase from 73% to
81%; Appendix B, #32). Again, this increase cdoddelated to the implementation of No Place for
Hate activities at all AISD campuses in 2013.

All AISD Campus Staff Members’ Agreement WithstRelated to School Policies and Processes, by
School Level and Year

Elementary Middle High
2011 2013 2011 2013 2011 2013

1. The school has well publicizegblicit and coherent policies that

seek to ensure that all serts and staff experience no 0 0 0 0 0 o
discrimination based on racehicity, language, social class, 84% 87% | 73% 84% 76% 83%
religion, gender identity, sealiorientation, or ableness.

2. Campus staff seek to ensure that students of all races, ethi
social classes, religions, gender identities, sexual orientations  ,, . . . . .
ability levels have access to rigas courses, such as honors, SO B Eite ek Eibe SR
Gifted and Advanced Placement.

3. Tracking and inflexible ability grouping for instruction are not82%

allowed. 84% 66% 73% 72% 78%

4. Campus staff ensure that struggling students will receive tr

0 0 0 0, 0 0
extra time and support theyeed to achieve academically. et Bobe 20t Bl el SRR

5. The curriculum helps all students understand the unique historical
and contemporary experiencesdifferent racial, ethnic, and 79% 80% 67% 74% 68% 73%
religious groups.

6. The curriculum engages students in learning through positi
interactions with students of diffat racial, ethnisocio-economic 85% 86% 77% 83% 80% 84%
and religious backgrounds.

7. The school honors and makes use of languages of studentsg@ag

0 ) 0 0 0,
speak a language other than English at home. 92% | 71% B8l%  74% 7%

8. Efforts are made to recruit and retain a racially, ethnically,

0 0 0 0 0 0
age-diverse staff. 81% 82% 71% 77% 74% 76%

SourceFall 2011 and 2013 Teaching Diverse Students survey
Note.Response optins ranged fronstrongly agre€4) tostrongly disagree
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Central office staff also were asked questions regarding their perceptions of how the
district promoted the needs of diverse students. Rati
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2011
(n = 190)

1. Central office staff and administratorsdk@penly with one another about how to
address issues relating to race, ethnigyder, sexual orieation, religion, and 63%
ableness in our schools.

2. Staff and administrators in central offimeenly reject the idea that students canno

[
achieve academically because of coiadis in their homes or communities. sz

3. Staff and administrators in central offibelieve that tedwers can significantly

0,
influence students’ tivation to learn. 95%

4. Priorities for professional developmentdentral office employees include substan
emphasis on gaps and discrepancies reggrthie performance of different groups of  64%
students.

5. Professional development activities he
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No Place for Hate Schools and Designation Status, 2011-2012

Austin Vertical Team

Austin HS*
O.Henry MS*
Small MS*
Barton Hills EL*
Bryker Woods EL*
Casis EL*
Mathews EL *
Oak Hill EL*
Patton EL*
Pease EL*
Sanchez EL

Zilker EL*
Source.

Crockett Vertical Team LBJ Vertical Team

Crockett HS*
Bedichek MS
Covington MS*
Boone EL*
Cunningham EL
Galindo EL*
Joslin EL*
Odom EL*
Pleasant Hill EL*
St. EImo EL*
Sunset Valley EL*
Williams EL*

LBJ HS*
Garcia MS
Pearce MS*
Andrews EL*
Blanton EL*
Harris EL
Jordan EL*
Norman EL*
Overton EL

Pecan Springs EL*

Sims EL*
Widen EL*

Travis Vertical Team

Travis HS*
Fulmore MS*
Mendez MS
Becker EL*
Dawson EL*
Houston EL*
Linder EL*
Rodriguez EL*
Travis Heights EL*
Uphaus ECC

AISD Central Office
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2012 No Place for Non 2012 No Place for
Hate schools Hate schools

2011 2013 2011 2013
(n=485) (n=352) (n=2,242) (n=1,591)

1. Teachers talk openly wibtime another about how to address
issues relating to race, ethnicigfigion, gender identity, sexual 79% 77% 76% 77%
orientation, and ableness in the school.

2. Teachers talk with studeab®ut issues relating to race,
ethnicity, religion, gender iddty, sexual orientation, and 78% 76% 74% 78%
ableness as they arise in the school.

3. Teachers of different racesthnicities, religions, gender
identities, sexual orientations, and ability levels collaborate to 81% 89%* 83% 86%
enhance the learning experiences of all students.

4. Teachers at this school expatstudents to achieve at high

0, 0 0, 0
levels and provide them thepmort necessary to do so. < <Ebe < e

5. Teachers and administrators openly reject the idea that
students cannot achieve acadethidaecause of conditionsin  77% 82% 76% 80%
their homes and communities.

6. Teachers and administrators believe that they can

0, [ 0, 0
significantly influence stude€mmotivation to learn. 2 s 2 2
7. Teachers help students acgtiire skills they need to learn
with and from students of differeracial, ethnic, religious, social 5. o o o o
classes, gender identities, sexual orientations and ability IeveIglA) 90% 89% 89%
groups.
8. Teachers make an effdd understand their students 92% 92% 90% 91%

backgrounds, experiences and interests.

9. Priorities for professional development include an emphasis
on gaps and discrepancies regarding the performance of 81% 80% 76% 78%
different groups of students.

10. Professional development atiidd help teachers investigate
and understand how students’ race, ethnicity, language, social
class, religion, gender identiggxual orientation, or ableness

10
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All AISD Campus Staff Members’ Agredritéith Teaching Diverse Students Survey
Items for Each Subscale Based on Their 201RI&¢® for Hate Designation Status and Year.

2012 No Place for Non 2012 No Place for
Hate schools Hate schools

2011 2013 2011 2013
(n=485) (n=352) (n=2,242) (n=1,591)

13. Teachers are helped to understand how they react to
students’ dress, accents, ndmdezommunication, and dialects 58% 61% 57% 64%*
and how such reactions affect theteractions with students.

14. Professional development atiid help teachers to develop 820

0, 0 [
the knowledge and skills to effectively teach all students. 82% 80% 81%

15. School leaders assert and régly reinforce the importanc

0, 0, 0 0
of ensuring that all studesmachieve at high levels. S 2o s S

16. Leaders interact respectfully with all faculty members and
make a special effort to engage those who may feel less 79% 85% 76% 80%
comfortable or more vulnerable.

17. School leaders acknowleddd#ferences among racial and
ethnic groups at the same tithat they encourage recognition 84% 87% 82% 86%*
of common values.

18. Leaders reinforce, by word and deed, the importance of

0, 0H* 0 0
inter-group collaboration. 82% 89% 81% 84%

19. Leaders ensure that effsrto improve interracial and
intercultural understanding andmuetence are integral to core  76% 79% 74% 79%*
efforts to improve teaching and learning.

20. School leaders take promgttion to understand and deal
with the root causes of racehd ethnic conflict among faculty of 72% 79% 74% 79%
students.

21. The school has well publicized explicit and coherent pol
that seek to ensure that atudents and staff experience no
discrimination based on raceheicity, language, social class,
religion, gender identity, sealiorientation, or ableness.

81% 86% 80% 84%

22. Campus staff seek to ensure that students of all races,
ethnicities, social classes, religions, gender identities, sexual
orientations, and ability levels¥@access to rigorous courses,
such as honors, Giftathd Advanced Placement.

93% 92% 90% 91%

23. Tracking and inflexible ability grouping for instruction art

not allowed. 77% 84% 77% 79%

24. Campus staff ensure that ggling students will receive the

0, 0, 0 0
extra time and support theyeed to achieve academically. 92% 93% 91% 92%

25. The curriculum helps alidgnts understand the unique
historical and contemporary exqiences of different racial, 74% 7% 74% 7%
ethnic, and religious groups.

26. The curriculum engages students in learning through positive

interactions with studentsdifferent racid, ethnic, socio- 81% 86% 82% 84%
economic, and religious backgrounds.

SourceFall 2011 and 2013 Teaching Diverse Students survey

Note.Response opis ranged fronstrongly agreé4) tostrongly disagre@l). Percentages represent the percentage of
respondents who agreed or stronglyreed with each statement.

* Indicates a significant impeawent from 2011 within No Place for Hate school type

11
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2012 No Place for Non 2012 No Place for
Hate schools Hate schools

2011 2013 2011 2013
(n=485) (n=352) (n=2,242) (n=1,591)

27. The school honors and makes use of languages of stuc

who speak a language other than English at home. slthe e e e

28. Efforts are made to recruit and retain a racially, ethnically,77%

[ 0 0
and age-diverse staff. 82% 76% 80%

29. Rules governing student behavior are understood and
openly discussed, and disciplinary action is characterized k 78% 90%* 79% 83%
equity and transparency.

30. Only as a last resort ddisciplinary policies and actions

0, 0fH* 0 0
remove students from learning opportunities. 86% 92% 89% 92%

31. Multiple forms of data a continuously collected and

assessed to monitor possible ra@tinic, religiousocial class

gender identity, sexual orientation and ability level differenc  81% 83% 79% 84%
in student achievement, disciplrections, access to learning

opportunities and the compositiaf student learning groups.

81%
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