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x Teachers rated mathematics (mattyrriculumprofessional development sessions the highest
of all available sessioriable 5.

X Twelve percent of teachers requested professional development opportunities related to
increasing Pr& parental involvement.
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Programimplementation and StudentPreparation

PreKteachers were asked whether they agreed with statemeatated tocampus resources, parent
involvement,and their students’ preparation for kindergartehable 2 summarizes the average ratings
for theseitems. Teachers providethany operended comments about resources, parent involvement,
and communication with parents about various aspects of the curriculum.

Table2. PrekindergartenTeachers’ Rtingsof Campus Program an8itudent Preparation Items

Percentage Average ratings
of PreK
teachers Lucy Read
who All PreK  teachers
agreed teachers only Overall rating
| |
My campus has the I :
curriculum resources :
3.11 3.441 |
necessary to meet the 83% 2 3 I 4
: (n=229) (n=18) ! !
academic needs of our : :
prekindergarten students. | |
Parents of prekindergarten : :
students at my campus are e 2.89 2.89 - :
0 |
actively involved with their (n=227) (n=18) 5 I 3 I 4
| |
children’s education. I I
T T
Most of my students will : :
be academically ready for 089 3.48 3.44 _ :
0
kindergarten at the end of (n=229) (n=18) 2 | 3 : 4
this year. ! !
Most of my students will : :
have the appropriate socia :
skill for kindergarten at the 99% B B > | 3 4
end of this year. (n=227) (n=18) Disagree Agree | Strongly
agree
Source. Prekindergarten Teacher Survey, 260010
Note. Items were scoredn a scale from Is{rongly disagree) to 4 étrongly agree). The first column
combines the responses of teachers who indicated agmegtrongly agree on each item.The range
from 2 to 4 is depicted to better display contrast in results THe arrow indicates a statistically
significant difference between ratings by Lucy Read teachers and ratings by all othetdaiehers
according to a Test.
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Sudent Behaviorand Behavior Management
PreKteacherswere asked questionsbout student behavioy behavior management, and the

availability of resourcer managing student behaviofable 3 summarizes the responses to items
regarding student behavior and teacher behavior management.

Table3. PrekindergartenTeachers’ Ratings @tudent Behavior Management Items

Percentage Average atings
of PreK
teachers Lucy Read
who All PreK  teachers

agreed teachers only Overall ating
My campus has adequate
resources to effectively —— 2.74 2.67
address behavioral concerns (n=226) | (n=19)
of prekindergarten students.
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Figure 1 Prekindergartan Teaches’ Responsesby dassSze, to the Item, “During the last month, how
often did behavioral problems occur in your classroom that disrupted teaching for more than a few
minutes?”

Eight percent of teacherspenended comments regarding program improvement recommended
limiting or reducing class size, or adding a teacher’s &d@ne teacher explained, “The years that |
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Figure 2 PrekindergartenTeaches’ Responsesby dassSze, to the item, “How many students
represent the source of the majority of disruptive behaviors that occur in your classroom?”

Becauselass size wasignificantly associated with the occurrence of behavioral disruptionsidiut
significantly associated with the number of studewtiso were the source of disruptive behavior, it is
likely thatstudentsin larger classroomeere disrupting classore freqently than students in smaller
classroomsThe extant early childhood education literature lends support to this hypoth&sidies by
Finn (2002) and Cohen, Raudenbush, Bati(2003)showedthat, in smaller classrooms, children were
less likely to engage in disruptive, withdrawn, or inattentive behavior and more likely to engage in
learning activitiesBowmarn Donovan, an@urns(2000) found thatwvhen therewere fewer children in
the classroomteacherscan more closely mediate childrersocialinteraction

Types of Student Behavior Problems

Teachers also responded to an opamded question about thenost challenging types of disruptive
behavior in their classroom3eachers’ responses comprised six broad thersesimarized in Table 4
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Table4. PrekindergartenTeaches’ Responses to the Pen-endedltem, “What are the student
behavioral issues that you find most challenging to manage?”

Percentage
of
responses
Disruptivebehaviorcategory Examples of behaviors provided by teachers  (n=173)
Defiance/willful non-compliance Talking back, refus& do what is asked 35%
Physical ggression Hitting, kicking, biting, throwing toys 28%

Tantrums/lack of enotional control
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Teachersalsowere asked whether they attended additional professional development opportunities
(e.g., professional coefences)Eleven teachers (5%) attended conferenspsnsored by the
Association for the Education of Young Child#&BY CEight teachers (3%) attended the Austin AEYC
(AAEYIxonference two teachers attended the Texa&Y CTTAEYxonference and four teachers2(o)
attended thenational AEYCNAEYY¥conference Fifteen teachers (6%) attended the Region 13
Education Service CenteEsirly Childhood Summer Instituteeventeen percendf surveyed teachers
participatedin professional learningoenmunities(PLC)Also, severeachers mentionegbarticipating in
the Building Base Line Objectives for Children’s Knowladd&kills SciencLOCKS$raining program
supported by the University of Texas at Austin research grant.

Professional Development Session Ratings and Integration into Daily Work
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Table 5 Rank of 20092010Prekindergarten Pre-K) Professional Development Sessions,
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Tabk 6. AverageRatingsfor Items Relatedo TeachersProfessional Development Opportunities

Percentage Average ating
of PreK
teachers
who All

agreed teachers Lucy Read Overall ating
Theprekindergarten-
specific training that | o 3.40 3.56

0
attended this year provided (n=228) (n=18)
useful information.
| have incorporated the
prekindergartenspecific e
training in my dail 96% '
R A ° (=228

classroom routine and/or
lesson plans.
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AppendixA: Sample Description

TableAl. Description of PrekindergarteiPre-K) Teacher Survey Responden2009-2010(N = 305)

PreK teachers

Number Percentage
Program type
English/generaéducation 32 13.6%
Englishasa secondanguage 69 29.4%
Bilingual education 119 50.6%
Mixed classroom 15 6.4%
Total number of years as P1i€ teacher
Source. Prekindergarten Teacher Survey, 260910
DPE Publication No. 09.26 Josie Brunner, M.A.
April 2010 Evaluation Analyst

15



Appendix B: Program Strengths and Suggestions for Improvement

Table B1. Teachers’ Responses to the Opeded Item, “What are the strengths of the 2062010
AISD prekindergarten program?”

Percentge
of
Strength of AISD program Examplesrovided by teachers responses

Rigorof academic expectations, instructional
. lanning guide, DLM curriculum, variety of

Curriculum P 99 y 38%
instructional material, themed units, child

centered/age appropriate

Collaboration between schools and district,
Leadership helpful and knowledgeable, involved, willing { 35%
answer questions, supportive

E-CIRCLEuantity and quality of development
Professional development training | opportunities, workshops for varying interestg 24%
research best practices, appropriate

o Focused on needs of students, dedication of
Dedication of staff/teachers ) ) ] 14%
teachers, commitment, supportive, enthusias

Fullday program Fullday 10%

o Collegiafresource sharing, monthly meetings
Communication ) i o 5%
informative, good communication

Source. Prekindergarten Teacher Survey, 260@10
Note. Percentages add up to more than 100% because some teacher comments contained more than
one categoryResponse count totaled 13biveresponses implied no response (e.guot'applicable”)
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Appendix C. Intercorrelationamong Prekindergarten Support Team Items

TableC1 Correlation Matrix for Prekindergarten(PreK) Support Teamltems

Share ideas Timely nfo Principal District
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Appendix D. Teacher Ratings of Instructional Planning Guides (IPGs)

FigureD1 PrekindergartenTeachers Who Foundhstructional Planning Guides (IPGs) Usefuby
Content Area

Vocabuiary (o =220) I

social studies (N = 220 I o5
science (4= 221 I
wathematis ( = 221 I -
witing (= 222) I

Language Arts (N = 22 96%

50% 55% 60% 65% 70% 75% 80% 85% 90% 95% 100%

IPG subject areas

Percentage of teachers

Source: Prekindergarten Teacher Survey, 262910
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Appendix E. Technical Notes

El DPE staff used logistic regression to determine the odd ratios between teachers with class sizes
of more than 18 students and teaclsewith class sizes of 18 or fewer studehisgistic
regression is applied when the outcome variable is discrete and a model cannot be fitted with a
linear relationshipLogistic regression helps distinguish differences in probabilities of an event
occurring.For this paper, the event was whether teachagseed or disagreed, regardless of
degree of strengthd.g, strongly).

B2 Class size was determined t®achers’ responses tile item on the survey, “My class size has
stayed at or below the resnmended number of 18 students most of the year.” Teachers who
responded with elter “agree andstrongly agree were classified as teachers with class sizes of
18 or fewer students, while teachers who responded with disagyestrongly disagree were
classified as having a class size of more than 18 studeigtstyfour percentof teachers had 18
or fewer students; 16% had more than 18 students.
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