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INTRODUCTION 

Austin Partners in Education (APIE) is an independent, nonprofit organization created 

through a partnership betwee
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APIE’s Classroom Coaching program also was implemented in AISD middle schools. The 

middle school reading program was designed to help 6th-grade students prepare for higher 

levels of reading. Volunteers provided targeted reading support to help students expand their 

vocabulary, build their reading fluency and comprehension, and strengthen their confidence 

and engagement. 

APIE’s middle school mathematics (math) program was designed to help 8th-grade math 

students prepare for high school algebra. Volunteers helped students build their math skills and 

academic independence during weekly study group sessions facilitated by volunteers who 

shared their enjoyment of math and real-world experiences.  

Step-Up 

Unlike Classroom Coaching, APIE’s Step-Up model is a high-frequency tutoring program. 

In this program, middle school students met in small groups of two or three students, three 

times per week with their volunteer tutor. These volunteers were trained in methods intended 

to accelerate students’ learning and to close achievement gaps. 

APIE’s Step-Up reading program provided tutoring in reading to middle school students 

who needed extra support to succeed in this area. Volunteers used differentiated lessons 

designed to meet students’ specific needs. Students’ progress was assessed weekly. 

APIE’s Step-Up math program provided tutoring in math to middle school students at 

risk of falling behind in this
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What are academic self-confidence, and 
student engagement and disaffection, 
and why are they being measured? 

Academic self-confidence focuses on 
students’ belief in their abilities to do 
their schoolwork and to be successful at 
it. Research shows that students who 
have confidence in their academic 
abilities are more likely to work harder, 
persist with difficult tasks, and eventually 
achieve at higher levels than are students 
who lack such confidence (Linnebrink & 
Pintrich, 2002; Suarez-O04 T
Q
q
325.56 151.73uarez
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Source. APIE Volunteer Survey, Spring 2013 
Note. Response variables with fewer than 5 responses were collapsed to preserve confidentiality. 

 

RESULTS 

PROGRAM IMPLEMENTATION 

When evaluating a program, it is important to understand how the program was 

implemented. Simply assessing outcomes without a clear understanding of the quality of 

implementation or the degree to which a program was implemented can result in inaccurate 

assumptions about or interpretation of the results. The examination of implementation along 

with the results also provides a more holistic perspective of programs and an increased ability 

to identify effective program practices that yield desired results. 

Were APIE programs implemented effectively, and did they have positive outcomes for 
students, as evidenced by teacher and volunteer survey responses? 
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When asked about training and classroom materials, volunteers tended to strongly agree or 

agree with statements about training preparation, understanding their role in the classroom, 

the use of their time, appropriateness of the materials, and how engaging the materials were 

(Figure 2). At least 83% of survey respondents strongly agreed or agreed with each question.  

Figure 2. Volunteers’ Training and Classroom Materials 

 

 

 

 

 

 

 

 

 

 

Source. APIE Volunteer Survey, Spring 2013 

Note. Response variables with fewer than 5 responses were collapsed to preserve confidentiality. 

 Survey respondents also had positive feedback about their overall volunteer experience 

(Figure 3). All questions about their overall experience received at least 92% strongly agree or 

agree answers. These questions covered topics of staff support, teacher support, and overall 

attitudes about the program.  
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“I like the community that APIE built 
around volunteering and the 
program. The materials are well 
prepared and sent out in enough 
time. The organization is great.” 

APIE Volunteer Survey, 2013 

“I liked the training I received prior 
to starting tutoring, and that "read 
aloud" days were mixed in 
throughout the year. I could tell the 
program was working when my 
students wanted to read to ME 
during read aloud days! In addition, 
even though my schedule did not 
permit me to attend the additional 
social events APIE held, I liked that 
they were offered.” 

APIE Volunteer Survey, 2013 

 Most volunteers responded positively when asked about the program’s impact on their 

students (Figure 4). Ninety-five percent of the volunteers reported the program made a positive 

difference for students. The survey asked specifically about student enjoyment, overall impact, 

self-confidence, and motivation to learn.  

 

 

 

 

 

 

 

 

 

 

 

 

 
Source. APIE Volunteer Survey, Spring 2013 
Note. Response variables with fewer than 5 responses were collapsed to preserve confidentiality. 

On open-ended responses, most volunteers wrote 

very positive statements about the program and their 

experiences. They described the helpfulness and 

professionalism of APIE staff, effective structure of the 

small group tutoring approach, and quality of the training 

and preparation. When asked to provide 

recommendations for improvement, they suggested 

improvements to the curriculum that would make it 

increasingly relevant and engaging for students. They also 

requested more preparation for working with struggling 

students and managing students’ behaviors. 

Importantly, most volunteers perceived the 

program to be helpful for students. The volunteers 

enjoyed working with the students and developing 

relationships with them throughout the year. They talked 

about how excited students would be to see them each 
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front, which allowed them to prepare ahead of time. Some participants wanted the 

materials to be electronic, and thus more accessible. 

 Teachers’ engagement. Volunteers found teachers’ engagement in the classroom to 

be critical. Some teachers did not appear to be engaged with the program. Focus 

group participants wanted teachers’ assistance with managing students and 

information about students’ learning needs. 

 Curriculum. Views about the APIE curriculum were mixed. Participants highly rated 

curriculum activities that appealed to students’ senses of humor or used hands-on 

experiences. Many suggested that the curriculum content be more engaging, include 

more project-based learning, be more relevant to students, and be less focused on 

test preparation. Others thought test taking was a beneficial skill. The APIE 

curriculum was not always considered to be at the appropriate level; some 

volunteers designed their own instructional activities. Volunteers found grammatical 

and typographical errors in the curriculum and recommended editing it. 

 Implementation. Many volunteers wanted more time with the students. Participants 

were concerned about how students were grouped and wanted  TJ
ET
BT
1 0 0 1 397.37 435.48 Tm it.
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“I like that every student has a quality reading 
group experience at the same time. I have had 
wonderful, dedicated, and prepared volunteers 
through the years. The program has become 
very organized, with a constantly improved 
curriculum. Every year the program is better. 
My APIE facilitator comes each time and 
checks to make sure all needs are met. She 
emails each week in advance of the session. 
Students become acquainted with another 
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Figure 5. Teachers’ Perceptions of Preparation and Support 

Source. APIE Teacher Survey, Spring 2013 
Note. Response variables with fewer than 5 responses were collapsed to preserve confidentiality. 

Figure 6. Teachers’ Perceptions of Materials and Implementation 

 

Source. APIE Teacher Survey, Spring 2013 

Note. Response variables with fewer than 5 responses were collapsed to preserve confidentiality. 

Figure 7. Teachers’ Perceptions of Coaching Quality and Use of Class Time 

Source. APIE Teacher Survey, Spring 2013 

Note. Response variables with fewer than 5 responses were collapsed to preserve confidentiality. 
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“I appreciated the professional manner in 
which the volunteers handled themselves. 
This group was also very caring about the 
students they were assigned. It seemed that 
each group was a perfect fit with each 
volunteer. The volunteers were highly 
responsible, attentive to student needs. I 
wish they were some way we could have 
cloned them. Excellent bunch of people, wish 
they could come back next year.” 

APIE Teacher Survey, 2013 

The final portion of the teacher survey asked teachers to indicate program outcomes for 

their students (Figure 8). More than 90% of teachers reported their students had increased 

their academic self-confidence and their engagement in learning. At least 85% of teachers 

thought their students had become more motivated and interested in learning. 

Figure 8. Teachers’ Perceptions of Students’ Outcomes 

 
Source. APIE Teacher Survey, Spring 2013 
Note. Response variables with fewer than 5 responses were 
collapsed to preserve confidentiality. 

In open-ended responses, teachers were 

overwhelmingly positive in their comments about 

the program. Teachers liked the small group 

approach to the tutoring and the quality of the 

content provided in APIE’s tutoring materials. They 

reported the volunteers were professional, 

enthusiastic, flexible, and caring. Not many
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“I really enjoyed the small ratio 
reading groups. Being as the 
groups were tailored to meet 
their needs by reading (DRA) 
level, I saw a great amount of 
confidence from all students.” 

APIE Teacher Survey, 2013 

program implementation, only one question on the volunteer survey did not meet the target of 

90% of agreement: providing engaging materials for 

students received only 83% agreement.  

In response to the survey results and 

recommendations in the 2011–2012 APIE evaluation 

report, APIE staff began to make curricular improvements.  

A focus group was conducted to elicit more detailed 

information and to help inform curricuh
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CLASSROOM COACHING 

APIE implemented Classroom Coaching programs in elementary and middle schools 

across the district. In this evaluation, changes in students’ academic self-confidence and 

engagement were measured by a student survey, and academic outcomes were measured by 

district and state assessments appropriate for each grade level and subject area. The next 

section of the report describes student outcomes for each of APIE’s Classroom Coaching 

programs. 

Did academic self-confidence, engagement, and academic outcomes change for APIE 2nd-
grade participants? 

2nd-Grade Reading Participants 

Thirteen elementary schools took part in APIE’s Classroom Coaching program: Allison, 
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Elementary Reading Survey Results 

The survey of elementary reading students yielded positive results in the area of 

academic self-confidence (Table 3). On a scale from 1 to 4, the average pre-survey score was 

3.27 and the average post-survey score was 3.61. Although their academic self-confidence was 

considered good at the beginning of the year, it increased significantly over the course of the 

year.  

In the areas of behavioral and emotional engagement, no significant differences existed 

between the mean pre- and post-program scores. The pre-survey average for behavioral 

engagement was 3.60, and the post-survey average was 3.67. The pre-
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Elementary Reading Assessment Results 

The DRA was used to describe the reading outcomes for 2nd-grade students 

participating in APIE’s elementary reading program and a matched comparison group. The 

expectation of the program was that more program participants would meet grade-level 

standards at the end of the year than did so at the beginning of the year. Additionally, it was 

expected that a higher percentage of program participants than of matched comparison group 

participants would meet grade-level expectations at the end of the year. 

The analysis of DRA scores from the beginning of the year to the end of year indicated a 

greater percentage of students were reading on grade level at the end of the year than did so at 

the beginning of the year. The increase in the percentages of students on grade level from 

beginning of year to end of year was similar for both APIE participants and the matched 

comparison group (Figure 9). 

Additionally, the participation level of the APIE 2nd-grade reading students was 

explored to determine whether students with higher levels of program participation, measured 
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than did so at the beginning of the year. The increase in the percentages of students on grade 

level from beginning of the year to end of the year was similar for both APIE’s Compañeros 

participants and the matched comparison group (Figure 10). 

The participation level of the APIE’s Compañeros participants was explored to 

determine whether students with higher levels of program participation experienced better 

outcomes than did those with lower levels of participation. The total number of minutes was 

found to significantly influence whether a Compañeros student was reading on grade level at 
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Notably, the teacher and volunteer survey results indicated that many students were 

engaging with a positive, enthusiastic, caring adult in their small reading groups. Putman and 

Walker (2010) found a connection between engagement, motivation, and self-confidence for 

students involved in a reading tutoring program. Thus, the significant increase in academic self-

confidence should be considered an important outcome of both programs. Academic self-

confidence focuses on students’ belief in their abilities to do their schoolwork and to be 

successful at it. Students who have assurance in their academic abilities are more likely to work 

harder, continue with difficult tasks, and reach higher levels of academic achievement than are 

students who exhibit lower levels of academic self-confidence (Linnebrink & Pintrich, 2002; 

Suarez-Orozco et al., 2009). Influencing students’ academic self-
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engagement, these results indicate that on average, APIE participants remained engaged 

throughout the year; however, they were less engaged at the end of the year than they were at 

the beginning. 

An overall significant difference also existed between the mean pre- and post-program 

behavioral disaffection scores. These results indicate that APIE participants became more 

disaffected from the beginning to the end of the year. The increases in disaffection were 

attributable to the responses of 
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Figure 11. State of Texas Assessments of Academic Readiness (STAAR) Reading Passing Rates for 
Austin Partners in Education (APIE) Participants and Comparison Group 

 
Source. AISD STAAR reading data, 2012–2013 

Perceived Influence of APIE Volunteers 

At the end of the school year, three additional questions were added to the middle 

school student survey to describe the influence of the classroom coach on student outcomes. 

Most students reported that their classroom coach influenced the academic success they 

experienced in their reading/English language arts classes.  

Figure 12. Influence of Austin Partners in Education (APIE) Volunteers, as Perceived by Middle 
School Reading Participants 

SSource. APIE Teacher Survey, Spring 2013 
Note. Response variables with fewer than 5 responses were collapsed to preserve confidentiality. 
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What does this mean? A discussion of results for middle school reading students 

Discussion of Results 

The survey results for APIE’s middle school reading program participants differed from 

those at the elementary level and within the middle school student subgroups. It appeared that 

any influence APIE may have had on students’ engagement was larger for ELLs, who comprised 

38% of middle school reading participants, than it was for non-ELLs. Unlike their peers, ELL 

participants experienced a significant increase in academic self-confidence, did not experience 

a decrease in behavioral or emotional engagement, and did not become more behaviorally or 

emotionally disaffected with learning. It is possible that participation in the APIE reading 

program prevented these students from becoming less engaged and disaffected.  

Female program participants experienced the decrease in engagement in the same way 
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was not significant. Also, the increase in the passing rate based on the number of days of 

participation in APIE may only indicate that students who attended school more often received 

better scores than did those who attended less.  

 

Did academic self-confidence, engagement, and academic outcomes change for APIE middle 
school math program participants? 

APIE Middle School Math Participation 

Six middle schools took part in APIE’s Classroom Coaching program in math: Burnet, 

Covington, Dobie, Martin, Mendez, and Webb Middle Schools. Eight hundred and twelve 8th 

graders participated in the program. Demographic summaries of the students who participated 

are provided in Table 7. 

Table 7. Austin Partners in Education (APIE) Middle School Math Demographic Information 

Middle 
school 
math 

students 

Gender Ethnicity Other 

Male Female Hispanic Black White Other 
Economically 

disadvantaged 

English 
language 
learner 

Special 
education
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has already begun and should be continued based on feedback from teachers, tutors, and 

students regarding what would motivate students and result in the best outcomes. 

Again, the 30 to 45 minutes of tutoring time provided by APIE to students in small 

groups falls short of what is recommended in the research literature. Structured instruction 

requires tutors who are committed in attendance and a minimum of 1.5 to 2 hours per week is 

recommended to ensure students build a relationship with their tutor and have time to focus 

on learning needs. APIE may want to consider ways to expand time spent tutoring in middle 

school reading classes. 

Did academic self-confidence, engagement, and academic outcomes change for APIE Step-Up 
reading and math program participants? 

STEP-UP READING 

Step-Up reading was provided to 25 6th graders at Burnet and Webb Middle Schools. These 

students were selected based on their needs for literacy support. A description of their 

demographic information is provided in Table 9. This program was relatively small in relation to 

the other APIE programs, and results should be interpreted with caution. 

Table 9. Austin Partners in Education (APIE) Step-Up Reading Demographic Information 

Step-Up 
reading 
students 

Gender Ethnicity Other 

Male Female Hispanic Black White Other 
Economically 

d
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APIE studee 
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Table 12. Austin Partners in Education (APIE) College Readiness Math Demographic Information 

APIE 
college 

readiness 
math 

students 

Gender Ethnicity Other 

Male Female Hispanic Black White Other 
Economically 

Disadvantaged 

English 
Language 
Learners 

Special 
Education 
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“I liked how I gained 
more knowledge and how 
the time was spent went 
at my pace and not 
quicker which made it 
easier to gain more 
knowledge.”  

APIE College Readiness 
Program Survey, 2013 
 

“I liked to be able to 
talk to someone who 
has had the college 
experience and gave 
advice about what 
expect and how to 
adjust.” 

APIE College Readiness 
Program Survey, 2013 

tutored. Finally, seniors liked learning about what to expect as college students and liked being 

reminded of the preparation steps needed to become a college student in the future. 

College Readiness Outcomes  

High school students may take a 

variety of assessments as they near 

graduation. Some of these assessments 

are administered to ensure the student 

has mastered the information required 

to graduate from high school, while 

other assessments are taken as a part of 

college admissions requirements. 

Typically, high school students take the Exit-Level TAKS tests in all four subject areas at the end 

of their 11th-grade school year. At the end of 11th grade, students also may begin taking 

college admissions exams, such as the SAT or ACT. Figure 17 shows the typical timeline for test-

taking cycles and the tutoring provided by APIE for students not meeting college readiness 

criteria on the exit-level TAKS tests in ELA and math.  

 

Figure 17. Summary of Testing Timeline and Tutoring, 2011–2013 
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 Additionally, some of the College Readiness Program participants took the Accuplacer 





                                                                             APIE Annual Evaluation Report, 2012–2013 

44 



                                                                             APIE Annual Evaluation Report, 2012–2013 

45 
 





                                                                             APIE Annual Evaluation Report, 2012–2013 

47 
 

APPENDICES 
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APPENDIX A. LOGIC MODELS 

 
Figure A1. Elementary School Reading Logic Model   
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Figure A2. Middle School Reading Logic Model  
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Figure A4. Step-Up Reading Logic Model 
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Figure A5. Step-Up 
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TAKS 

 The Texas Assessment of Knowledge and Skills (TAKS) tests were replaced by the STAAR 

tests in 2012. TAKS tests were designed to gauge a student’s knowledge and ability to apply 

that knowledge at different grade levels.  

http://www.tea.state.tx.us/student.assessment/taks/   

Compass 

 Compass is a computer-based college placement test that allows teachers to assess 

incoming students’ skills. Compass evaluates knowledge in the areas of reading, writing skills, 

writing essay, math, and English. 

http://www.act.org/products/higher-education-act-compass/ 

Accuplacer 

Accuplacer is a college placement test that offers a range of assessments in the subject 

areas of reading, writing, math, and computer skills. 



                                                                             APIE Annual Evaluation Report, 2012–2013 

56 
 

APPENDIX C: STUDENT SURVEY INSTRUMENTS 
 

 

This a
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Student Name___________________________                                 Student ID _______________ 

Survey About Reading Time 

Please choose the answer that fits the way you feel.  

1. I can do even the hardest reading work if I try. 

 
Never 

 
Not a lot 

 
Sometimes 

 
Always 

 
Don't know 

     
2. During reading time, I try hard to do my best work. 

 
Never 

 
Not a lot 

 
Sometimes 

 
Always 

 
Don't know 

     
3. I feel successful in my reading schoolwork. 

 
Never 

 
Not a lot 

 
Sometimes 

 
Always 

 
Don't know 
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10. During reading time, I work as hard as I can. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
 

11. During reading time, I feel bad. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
 

12. During reading time, I listen very carefully. 

 
Not at all true 

 
Not very true 
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13. During reading time, I feel worried. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
 

14. When we work on something in reading, I get involved. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
 

15. During reading time, I 
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19. During reading time, I feel good. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
 

20. During reading time, my mind wanders. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
 

21. During reading time, I participate in class discussions. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 
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22. When we work on something in reading, I feel bored. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
23. I don't try very hard at school. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
24. I pay attention during reading time. 

 
Not at all true 

 
Not very true 

 
Sort of true 

 
Very true 

    
 

Thank you for completing the survey. Have a great day! 
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Student Name___________________________                                 Student ID _______________ 

Middle School Reading & Language Arts Student Survey 

1.  I can do even the hardest schoolwork in language arts if I try. 

Never                Not a lot        Sometimes  Always   Don’t know 

  O                      O             O               O             O 

2. I felt well prepared for the STAAR exam in reading. 

Never                Not a lot        Sometimes  Always   Don’t know 

  O                      O             O               O             O 

3. In my language arts class, I try hard to do my best work. 

Never                Not a lot        Sometimes  Always   Don’t know 

  O                      O             O               O             O 

4. I feel successful in my language arts schoolwork. 

Never                Not a lot        Sometimes  Always   Don’t know 

  O                      O             O               O             O 

5. I can reach the goals I set for myself. 

Never                Not a lot        Sometimes  Always   Don’t know 

  O                      O             O               O             O 

 

This is a new section. Please choose the answer that fits the way you feel. 
 

6. I try hard to do well in school. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O                 

7. I enjoy learning new things in language arts class. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     
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This is a new section. Please choose the answer that fits the way you feel. 

 

26. I like reading more because of my Reading Coach. 

     Strongly disagree                 Disagree         Agree  Strongly agree  

                O   O                       O                    O    

27. 
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Student Name___________________________                                 Student ID _______________ 

Middle School Math Student Survey 

1.  I can do even the hardest math work if I try. 

Never                Not a lot        Sometimes    Always   Don’t know 

    O                      O             O                O          O 

2. I felt well prepared for the STAAR exam in math. 

Never                Not a lot        Sometimes    Always   Don’t know 

    O                      O             O  
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8. When we work on something in math class, I feel discouraged. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

9. In math class, I do just enough to get by. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

10. Math class is fun. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

11. In math class, I work as hard as I can. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

12. When I get stuck on a math problem, it really bothers me. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

13. When I'm in math class, I listen very carefully. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

14. When we start something new in math class, I feel nervous. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

15. When we work on something in math class, I get involved. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     

16. When I'm in math class, I think about other things. 

Not at all true               Not very true           Sort of true  Very true   

    O                        O                 O                 O     
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This is a new section. Please choose the answer that fits the way you feel. 

 

26. I like math more because of my Math Coach. 

     Strongly disagree                 Disagree         Agree  Strongly agree   
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Table D4. Volunteer Training and Materials 

# 
Question Strongly 

agree 
Agree Disagree or 

strongly 
disagree 

Mean 

1 
The training I received prepared me well 
for this program. 

39% 58% 3% 3.35 

2 
I understood my role in the 
implementation of this program. 

51% 46% 3% 3.48 

3 
My time was used effectively in the 
classroom. 

44% 48% 8% 3.35 

4 
The materials provided were 
appropriate for my students. 

39% 53% 8% 3.30 

5 
The materials provided were engaging 
for my students. 

29% 54% 16% 3.11 

 

Table D5. Overall Volunteer Experience 

# 
Question Strongly 

agree 
Agree Disagree or 

strongly 
disagree 

Mean 

1 
I felt supported by the Austin Partners in 
Education staff. 

72% 25% 2% 3.70 

2 
I felt supported by the classroom teacher. 52% 40% 7% 3.43 

3 
I enjoyed participating in this program. 66% 29% 5% 3.61 

4 
This program provided me with a 
meaningful opportunity to serve AISD 
and/or the community. 

66% 66% 

 

55

T 5
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